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Meeting the Common Core State Standards
with Making Connections

Making Connections’ is a comprehensive reading comprehension program for
Aligned to the grades 1-6 that aligns with the Common Core State Standards (CCSS) for English
ommon Core Language Arts. The program covers topics across the CCSS English Language
STATE STANDARDS Arts domalns of ‘Readlr?g.: theraturfe, Read.lng: I.nformatlonal Text, Reading:
Foundational Skills, Writing, Speaking & Listening, and Language.

Making Connections prepares students to analyze and interpret diverse fiction and nonfiction materials to meet

the Common Core State Standards.

Students will learn how to:

Understand skills such as cause & effect, drawing conclusions, and predicting outcomes
Locate, interpret, and organize key information in a text

Analyze words in a text using vocabulary strategies

Utilize text features such as photos, tables, maps, graphs, indexes, and glossaries

* Interpret a variety of genres including biographies, science & social studies articles, myth, and much more

To view the Common Core Alignment visit epsbooks.com/MC

Features

Benefit

Students interact with text by marking challenging
vocabulary and identifying comprehension skills

A blend of fiction and nonfiction texts include
biographies, science and social studies articles, business
letters, poetry, and fictional and contemporary narratives

Multiple texts on one theme for the development of
every skill

Scaffolded, explicit instruction plans which progress
from teacher modeling, to guiding, to coaching, to
student independence

Text Connections questions and activities at the end of
each skill-based, thematic unit

Student’s markings provide a concrete representation of the
transparent, complicated strategies utilized by active, purposeful
readers.

Students apply a repertoire of strategies to gain meaning from
texts that reflect the variety students will encounter in and
outside of school.

Opportunities for practice give students the confidence to
transfer skills and strategies to all reading situations.

At each step, teachers provide students with a level of support
that allows for success but requires cognitive effort. Teacher
gradually withdraw support as students become more successful.

Students use critical thinking skills as they analyze, synthesize,
and evaluate the content of the text selections in each unit for
independent or cooperative learning projects.




Introduction

Skills and Strategies

Each unit focuses on one comprehension skill, such as comparing and contrasting, identifying main idea,
or differentiating between fact and opinion. The strategies are the vehicle through which students will acquire,
develop, and refine comprehension skills—requisite abilities that enable students to read a text with understanding.

Book1 Book2 Book3 Book4 Book5 Booké6

Identifying Detail | |

Sequencing [ | [ | [ | [ |

Main Idea | | | | | |
- Compare and Contrast [ | [ | [ | [ | [ | |
é Drawing Conclusions/Predicting Outcomes [ | [ | [ | | |
“ Fact and Opinion [ | [ | | |

Cause and Effect [ | | | |

Figurative Language | |

Bias and Prejudice |

Building Background Knowledge [ | | [ | [ | | |

Monitoring Comprehension [ | [ | [ | [ | | |

Cooperative Learning [ | [ | [ | [ | | |
Q Generating & Answering Questions | [ | [ | [ | | |
E Text/Story Structure [ | [ | [ | [ | [ | |
E Using Graphic Organizers [ | [ | [ | [ | | |

Summarizing [ | [ | [ | [ | | |

Understanding Vocabulary | [ | [ | [ | | |

Applying Multiple Strategies [ | [ | [ | [ | | |




Components

Student Books

High-interest fiction and nonfiction reading selections are
designed for active, strategic reading and identification of
specific comprehension skills.

Comprehension Library

One Comprehension Library book culminates each unit, allowing
students to apply newly developed skills and strategies to longer
texts. The library includes a balance of fiction and nonfiction titles.

How Polar Fleece Is Made

What s the last thing that happens
to the polar leece fabric?

Polar fleece is a warm material used
for blankets, sweaters, and jackets. tis
very soft and very light. Easy to clean,
polar fleece dries quickly and comes in
ideal for
in wintry conditions. You might never
guess that polar fleece is actually made
from recycled plastic bottles!

Only recycled bottles made from a substance called PET can
be making polar fleece. PET stands for Polyethylene
Terephthalate, which is a kind of clear polyester. (Say it like
this: Polly-ethy-leen Terrf-thal-ate.) This
material was invented in 1941
PET is used to make bottles for many
different things, such as fruit juice and
vegetable oils. These bottles are light
but very strong, easy to clean, and
recyclable.

Before PET bottles are recycled,
they are squashed into big bales.
Each bale weighs more than a
thousand pounds. The bales are
then sold to recycling companies.

PET bottles a

Teacher’s Editions

Explicit instructional plans in wrap-around format provide
scaffolded instruction with point-of-use teaching strategies
and techniques, as well as reproducible assessments.

At the recycling plant, the botles are washed and ground into
flakes. The flakes are cleaned again with water and detergent
to get id of any dirt or other materials. Then the flakes are
dried out.

PET bottles are washed and ground ino flakes.

Next, the flakes are melted and spun into strands. If you want
to know how this s done, think about how people who make
cotton candy spin sugar into threads. The flakes are spun in

a similar way.

Some of the fibers are coarser than others. The coarser fibers
are often used for carpets or packaging materals The finer
fibers are woven into polar fleece fabric. The fabric i then
dyed. Finally,itis cut and sewn to make clothes or biankets.

It takes about twenty-five PET bottles to make the cloth for

one polar fleece jacket. When you wear your polar fleece jacket,
you might be wearing your own recycled bottles!

% Accelerated
.Reader

Accelerated Reader quizzes are available to
help you keep track of reading progress.

To learn more visit renlearn.com




A Scaffolded Approach

Book 3, Unit 1 Independent
Skill: Sequencing, Theme: San Francisco

Text 6
At the beginning of each unit students
receive support as they are introduced to a
new skill. As proficiency increases support
is gradually removed and students take on
more and more responsibility.

Coaching
Each Making Connections unit provides
students with multiple opportunities to
develop, practice, and master a specific Text 5
comprehension skill. Trensporation & (Assessment)

in San Francisco

In what sequence did
ove.

In 193

San Francisco Earthquake

Text 4

on what day do you think

i scariest sequence
A':i :4 100 the o

Text 3

PACING

4 weeks per unit (24-week schedule)

) Text 2
Changing
San Francisco | . . ... Week 1: Text 1
Week 2: Texts 2-3
Week 3: Texts 4-5 and Text Connections
Week 4: Text 6: Comprehension Library

Text 1 For additional pacing options
visit epsbooks.com/MC

- 18 week Schedule

« 30 week Schedule

+ Extended Day Schedule

«  Summer School Schedule




Text 1: Changing San Francisco

Identifying Detail

Scaffold Level: Modeling

The teacher introduces and defines the skill,
then reads Text 1 aloud to students as they
follow along in their books. The teacher then
models how to identify the target skill and apply
comprehension strategies.

Focus Questions set the PY
purpose for reading and
focus attention on the
target skill.

Before Reading strategies include direct
explanation of the skill focus and activation
of background knowledge and examining

text structure, focus, and features.

sequencin

9
dentifying Detail

words, phrases, or
equence of events

132 Unit1 Sequencing

BEFORE READING

Skill Focus

Tnvite students to discuss the order

in which things happen in their daily
lives. (their morning routine, days

of the week, seasons) As they talk,
prompt them to use signal words and
phrases that will show up in the text
such as in, at this time, by, and today.
“Tell students that the order in which
things happen both in their daily lives
and in the texts they read is called a
sequence. Explain that signal words.
help make the order of events clear.

Background Knowledge

Explain to students that they will
be reading a text about the city

of San Francisco, California. Ask
them what they know about San
Francisco. Then ask them what they
know about how a city grows and
changes as time passes. Encourage
them to discuss how housing and

Text Features /
Read the tirle and focus question

aloud to students as they follow

along. Dircct them to keep the
question in mind; explain that you
will refer back to it later.

Discuss the illustrations with
students and ask them to describe
the differences between the drawing
and the photograph. (The drawing
looks like a picture of carly San
Francisco, and the photograph
looks like modern San Francisco.)
Ask them how they think these two
pictures show something about the
development of San Francisco.

I DURING READING /

Comprehension Monitoring/
Question Generating

First Reading
Read the text aloud to students as
they follow along in their books.

transportation may change.

Text Structure and Purpose

/ Have students open their books to page 4. Point out the definition of sequencing at the top of
the page. Read it aloud to students as they follow along in their books. Explain that this text
tells about how San Francisco developed over time.

Then point out that

the first paragraph tells abou the earliest, or first, thing that happened in the development
of San Francisco.

the next paragraphs go in time order, each telling about one event in San Francisco’s
development. You may want to ask students to predict whether the last paragraph will be
about San Francisco’s past or present.

each event is explained with supporting details; remind students that the supporting details
tell how, what, when, where, why, how much, or how many.
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As you read, model how to circle (@

words, phrases, or sentences that may be challenging. Use the Teacher Support for Comprehension
Monitoring on pages 132-133 to help you identify likely trouble spots. Discuss any words students
don't understand. Then think aloud as you generate questions about content of the fext.
Vocabulary Model how o use vocabulary strategies to determine the meaning of some words.
« Show students how to use context clues to find the meaning of the word bustling:
“Bustling ... what docs that word mean? San Francisco was described as busy and fast-growing
in paragraph 2, so maybe the word bustling in paragraph 3 means ‘busy and
« Use word structure clues to figure out multistory:
because a multiple-choice test has many choices for an answer. And I know that in a building,

paced.”™

know the prefix multi means ‘many*

astory is a floor. So a multistory building must be a *building with many floors.”

Find ELL support for vocabulary on page 27.

Phrases and
in paragraphs
date. Can I fi
years to that |

Teacher’s Edition includes a model version of Text
1 with possible student markings.

Think alouds are used to
model comprehension
monitoring and question
generating.

Rereading

A "indicates a Common Core
State Standard

Reread the focus question and the
ext aloud for students as they follow
along in their books. Model marking
the sequence of events in the text by
underlining sequencing signal words
such as in, at this time, by, and today,
dates, and the important information
about what happens on those dates.

Show how marking as few words as
possible helps keep all the important
information together. Use the
Teacher Support for Comprehension
Monitoring on pages 132-133 to help
you identify the sequencing cues.

Tell students that you will use what
youve underlined to answer the focus
question. (In 1848, the Gold Rush
began. In just two years, over 90,000
people came to California to search
for gold. By 1856, San Francisco bad
become a bustling city. Many people
made a fortune from gold.)

I AFTER READING

Reread for Fluency

“To model how to read large numbers,
display numbers from the text and
remind students that the comma and
three zeros stand for “thousand.”
Cover the ,000 with your hand, read
the number before the comma, and
say *“thousand” as you move your
hand. Then have volunteers read the
numbers. Finally, have groups reread
the entire text, alernating paragraphs
and monitoring each other for accuracy
and fluent reading of the numbers.

Graphic Organizers and

Question Answering v
Explain that the graphic organizers
on page 6 look different but are both
asking about when things happencd.
One is a timeline, and one is a

chart. Explain that a imeline shows
important events in the order they
occurred. Have students read each

Have students work in small
groups, or with you, to clarify any other words, phrases, and sentences. Also have them discuss
the remaining sequencing cues that have been underlined. As you monitor their discussions,

, Cooperative Learning

encourage them to apply the vocabulary and question generating strategies modeled above.

Help students reinforce their understanding of sequencing with the following activity
Assign each group one of these dates: 1848, 1850, 1854, 1856, 1937, today.

Suggest that groups assign a detail finder, a writer, and a reporter. Have the detail finder
locate details in the text about the assigned date, have the writer record the deails

on a piece of paper, and have the reporter go to the front of the class to read the details
Reports should be randomly presented, not in sequential order of dates.

After cach presentation, have students guess each group’s date and arrange the reporters
in sequential order.

26 Unit1 Sequencing

event on the line and find the date it
happened. Then have them write the date in the box above each event. Explain that they wil use
e chart on page 6 to write events before 1900 on the left, and after 1900 on the right.

Summarizing
Explain to students that summarizing helps readers say in a few sentences what a whole text is abou.
“Tell them that when they summarize, they should include only the most important ideas. Model using
the marked pages to create a written summary of the text: “T underlined Tn 1848, Gold Rush
began’ and *A this time, San Francisco was . . . small.” What happened next and when did

it happen? That should be the next part of my summary. Who can tell me what happened next?

Have students tell you important events from the text to write on the board. Tell them that the
events put together are a summary. Call on volunteers to read the summaries aloud.

ELL Support

2 i tle” along
with you on an imaginary street. For multistory, draw a one-story building, and a few multistory
buildings. Count the stories in each, labeling the first one-story and the others multistory.

Changing San Francisco 27




Text 2: Golden Gate Bridge

Scaffold Level: Guiding

The teacher and students read Text 2 aloud
together. The teacher guides and assists
students as they become more comfortable
with the target skill, learning how and when
to apply specific strategies.

Sequencing

Identifying Detail

Students mark the text
as the teacher invites
them to raise questions

about challenging words,

BEFORE READING

skill Focus

Ask students what comprehension
skill they are using when they put
things in the order in which they
happen. (sequencing) Ask them what
words or phrases like i, at this time,
by, and today are called. (signal
words) Tell students that the words
before, finally, first, after that, then,
on, and now are also signal words.
Give an example of how these words
are used to show sequence: “First, |
got out of bed. Then I brushed my
teeth. After that, 1 went downstairs.”

Find ELL support for
skill focus on page 31.

Background Knowledge
Ask students if they know anything
about the Golden Gate Bridge. Ask:
“Docs anyone remember why the

Golden Gate Bridge was buil?” (so

people could cross the bay by car)
Then guide a discussion with students about how they think bridges are planned and built.

Text Structure and Purpose

Have students open their books to page 8. Point out that there are two kinds of sequences in
this text. One sequence describes the time order of the events that went into planning the bridge.
Another describes the sequence of steps in the process of building the bridge.

Text Features
Read aloud with students the title and focus question. Remind them to keep the focus question
in mind as they read the text. Have students describe the illustrations and read the captions

with you. Ask them to think about whether plans are needed before or after building a bridge.

28 Unit1 Sequencing

phrases, or sentences, and
to identify the skill.

I DURING READING

Comprehension Monitoring/
Question Generating

First Reading
Read cach paragraph of the text
aloud with students, directing

them to circle words, phrases, or
sentences they don’r understand.

After each paragraph is read, ask
volunteers to raise questions they o o
have about what they have read. During Reading students

Vocabulary Invite students to think

aloud as they use different strategies monitor their comprehen sion

to determine meanings.
o If a student volunteers the word 1 1
itk othr students o rend by generating questions,
the rest of the paragraph and use . . 0
contest clues to figure out the connecting ideas, and applying
meaning. (narrow strip of water) !
If a student volunteers the word H
el ok b e v vocabulary strategies.
find context clues. (A car is a
kind of vehicle; vehicles are things
that can cross bridges.) Then ask volunteers to give other examples of vehicles. (trucks, buses,
bikes) Finally, create a definition from what they have said. (things that move and carry people)

Phrases and Sentences If students have circled “Talks about” tell them that the word alks in
this text is a noun. Give them an example: “Frank’s father gives falks about fire safety.” Ask
them to figure out the meaning of talks by rereading the sentence and thinking about what they
already know. (discussions)

I AFTER READING

Reread for Fluency
Have students reread the text with

a partner, alternating paragraphs.
Remind them to think about the
many ways commas are used in the
text. (in phrases, mumbers, dates)
Have them pay attention to how
the commas may change their pace
and expression as they read aloud.
(Commas tell them to pause or

A variety of graphic organizers et e )
help students learn how to o o o e
organize information.

slow down, or that they will be

Graphic Organizers and
o Question Answering

timeline on page 10 with the onc
on page 6. Explain that even though
they look a litle different, they both
ask for dates that go in order.

Then direct students to the graphic
organizer on page 11 and point out
the words so and because. You may
want to help them with the third example because it docsn’t follow time order as the others do.

For the writing activity, you may want to discuss the question with students before they begin.

Summarizing

Ask students what they are doing when they provide just the important ideas or information
from a text. (summarizing) Then ask volunteers to help you create a summary of “Golden
Gate Bridge” by referring to what they have underlined as sequence cues. Monitor students’
responses; for example, the information that “they had to find the best builders for the bridge”

ELL support is provided at
point-of-use to make activities @ v ko7 i g et a1 choo, Wi s e
more meaningful.

is interesting but not important to the sequence of events.

ELL Support

students put them in order. Narrate the events in sequence, using signal words. Invite students
to do the same.

Golden Gate Bridge 31




Text 3: San Francisco Earthquake

Scaffold Level: Coaching and Independent

For Text 3, the teacher determines students’ needs and has them read the text independently,
in small groups, or with teacher support.

A predictable

sequence of strategies

facilitates student
independence.

Sequencing

Identifying Detail

BEFORE READING

Skill Focus

Ask a volunteer to define sequencing.
(putting things in the order in which
they happen) Ask another volunteer
to tell you what signal words are.
(words that show sequence or order)
Then ask other volunteers to give
examples of signal words. (before,
finally, first, after that, then, on,
now, in, at this time, by, today)

Background Knowledge

Have students tell what they
remember about the California Gold
Rush. Tell them it was a big event
in San Francisco’s history, and that
they are going to read about another
one: the of 1906. Invite

students to discuss with a partner
what they know about earthquakes.
Then have pairs share their ideas
with the class.

Find ELL support for
background knowledge on page 35.

Text Structure and Purpose

Have students open their books to page 12. Encourage them to discuss how this text looks
different from the others they have read in this unit. (Print looks like handuwriting, there are
dates for each section, looks like it is written in a book.) Then discuss what kind of text they
are reading. (diary or journal entry) Explain that the text they are reading is from a diary or

a journal. Ask students what they know about diaries and journals. Encourage them to discuss
why people keep journals. (to write about and preserve the memory of things that happen in
their lives)

Text Features

Invite students to read the title and focus question silently, then ask a volunteer to read them
aloud. Direct students to look at the illustrations on pages 12-14 and invite them to discuss
with a partner what the illustrations show.

Ask: “Who do you think drew these pictures?” (the diary writer) Then have a volunteer read the
newspaper headlines on page 13 and discuss what they describe (an emergency in San Francisco).

Ask: “What do you notice about the
date on the newspaper and the dates
in the journal?” (The events were
bhappening around the same time;
the date of the newspaper is the
same date as the last journal entry.)

I DURING READING

Comprehension Monitoring/
Question Generating

First Reading
Find ELL support for
comprehension monitoring
on page 35.

Depending on students’ needs, have
them read the text independently, in
small cooperative groups, or with
you. Remind them to circle words
and phrases they don’t understand.
Discuss the vocabulary students
have circled.

Vocabulary Point out that since
these diary entries were written by
a child, many of the words will be familiar. However, since the diary entries are from a hundred
years ago, some words may be a little different from words we use now. For example, students
can use their understanding of compound words to figure out the meaning of nightclothes and
come up with a word that means the same thing today. (pajamas)

Phrases and Sentences If students have circled the phrase “shaken up,” ask them to picture
in their minds the house shaking during the carthquake. Ask: “If your house was shaking,
how would that make you feel2” (nervous, scared) Explain that in this journal entry “shaken
up” describes how people were feeling. It means they were nervous and scared because of the
carthquake.

Vs

After Reading activities have
students reread the text in pairs or
small groups to increase fluency.

\

32 Unit1 Sequencing

Every rereading

of the text is
purposeful: here,
students mark the
Student Book to
identify sequencing
signal words and
phrases.

Sequencing

Identifying Detail

Rereading
Have students underline clements in
the text that help them understand
the sequence of events. If they have
not underlined the dates, point out
how dates show sequencing by
showing exactly what day something
happened. Then have students discuss
the sequence within cach enery.

Have students reread the focus
question silently, then ask a volunteer
to read it aloud. Ask another
volunteer to answer and explain his
o her choice. (Answers may vary.)

Cooperative Learning

Give students the opportunity to
work in small groups, or with you,
to clarify any other words, phrases,
and sentences, and the sequence of
steps they have underlined. Then
invite the group to share their ideas
with the class.

Next, students can reinforce their

/

. AFTER READING ‘

Reread for Fluency

Ask students to recall how the diary
is different from the other texts.
about San Francisco. (It is written
in the voice of a child.) Suggest
that they think about the feelings
the writer was having. Then have
students reread the text with a
partner as they monitor cach other
for accuracy and appropriate
expression of emotions.

Graphic Organizers and
Question Answering

Have students compare the timeline
on page 15 with the one on page 10.

Ask: “How is this timeline different
from the others?” (On the page 15
timeline, the earliest date is on the
top and moves down to the latest
date on the bottom. On the page 10

of s cing with

the following activity:

« Have pairs or small groups choose a scene from the text to act out. Give students time
to make their choice and practice.

« Then have each group perform for the class.

« Invite the rest of the class o figure out the date on which the event or action occurred.

timeline, the earliest date is on the

left and moves across to the latest
date on the right.)

Summarizing
Have students work in small groups to create an oral summary of the text and have a volunteer
from cach group share their summary with the class.

ELL Support

Summarizing requires students to
determine important ideas, condense
them, and put them in their own
words with minimal teacher support.

34 Unit 1]

of They can tell and
act out what they know. The class provides describing words, as needed.

Comprehension Monitoring Before reading, have students use the journal and newspaper dates
to prepare a timeline. While reading, have them take notes or draw on the timeline to sequence
events.

San Frandisco Earthquake 35




Text 4: Transportation in San Francisco
Assessment Text 5:Founding San Francisco

Sequencing
\dentifying Detail

Scaffold Level: Independent e oo o e

Ask students to discuss what they know about transportation in San Francisco. Then tell them
they will be reading a text about how transportation changed in San Francisco over the years.
Remind students to look for signal words as they read.

Multiple Strategies
Remind students to usc the comprehension strategics they have learned to better understand the
text and complete the activities. For those students who need extra support, suggest the following:

Te aCher Edmon Support ind UdeS  Use what you know about San Francisco from other texts you've read to predict the changes

in transportation.

« Think about how the photographs of the trolley and the subway show the changes.

activation of prior knowledge ~ Cinle dffclt words e vocabulary st o g ot meaninge
and a summary of strategies e e

Text 4 is a brief, in-book formative used throughout the unit.
assessment that encourages
independent application of skills
and strategies.

J
: Founding San Francisco
ng Multiple Strategies
te Reproducible Assessment 1 (pages 120-121) to students. Tell students that they are
use their comprehension strategies and what they have learned about sequencing as they
bther text about San Francisco. Then they will answer some multiple-choice questions
¢ text. Answers: 4. 5.B.
it 1 Sequencing
In Text 4 reading and questions
focus on the featured skill and
multiple strategies developed
through the unit.
Unit 1 Sequencing
Name: Date: 2. Which people had lived in this area for a very long time before the
settlers came?
Read the text and answer the questions below.
@ the Mexicans
Founding San Francisco the farmers
In the 1770s, people traveled from Mexico up the western coast of © the Ohlone
\North America. They settled on land around a beautiful bay. These ®© the goldminers
lers na hy an F isco Bay in 1776.
o on o o oitlers named the area San Francisco Bay in © 3. The name Yerba Buena was changed to San Francisco in the same
Text 5 in every unit is a reproduqble Fhe Ohlone people had lived in this area for more than ten thousand year as
ears when the new settlers began farming the land. By 1822, the
assessment that |S Iocated In the ettlement had become a trading town called Yerba Buena. ® settlers came from Mexico
, L. In 1850, California became part of the United States, and Yerba San Francisco Bay was named.
Teacher S Ed]t]on_ uena’s name was changed to San Francisco. Around the same time, © california became part of the United States.
housands of people came to the San Francisco area to pan for gold. ® tourists came from all over the world.

By then, San Francisco was a large, busy city. Today, this beautiful
city is a favorite place for tourists from all over the world.

IS

. In the 1850s, thousands of people came to the San Francisco
area to

Fill in the circle next to each correct answer. ® farm the land.

pan for gold.

© ook at the beautiful bay.
© visit the busy city.

1. The settlers who traveled up the western coast of North America
in the 1770s came from

. ® california X .
A great tOOI for test preparatlon: Mexico. 5. Véhlch word or phrase from the text means the same as visitors?
. . . an Francisco. settlers
Reading passages and multiple-choice | g " Jourss
q © town
test items support formats of many © e onone
high-stakes assessments.

120 Reproducible Assessment 1 Reproducible Assessment 1 121




Text 6: The Wallet in the Woods

Scaffold Level: Independent

A Comprehension Library reader culminates each unit. Students
apply the newly learned skill to a full length text, to further
practice and reinforce the skill.

Teacher's Edition notes support
application of strategies before,
during, and after reading the
full-length library titles.

Accelerated
.Reader

After-reading questions and a
skill-specific graphic organizer on
the inside back cover aid students
in building meaning.

Students are encouraged to use
reading journals to record titles,
authors, and other information
from the text.




Text Connections

Engage students in higher-order thinking skills such as Analysis,
Synthesis, and Evaluation.

Text Connections are culminating activities that help students to evaluate and integrate what they have learned
in Texts 1-5 for a deeper understanding.

Students will:
@ learn cooperatively as they apply multiple comprehension strategies.
® make connections to their own lives through writing and discussion.
@ conduct additional research on topics presented in the unit.
@ create class presentations based on what they have learned.




Student Books

Every Student Book
provides a blend of fiction
and nonfiction text.

Book 1

Book 2




Student Books

Book 3

Focus questions help students
concentrate on the unit's focus
skill and set a purpose for reading.

Book 4

Vocabulary and writing activities
extend comprehension beyond
the text.




Student Books

Book 5

Skill specific Graphic
Organizers help students
visualize and understand
relationships among
ideas or information in
the text.




Student Books

Book 6

High-interest topics
help students increase
knowledge in content
areas such as social
studies, geography,
science, technology,
literature, and physical
and health education.




Making Connections
Comprehension Library

Accelerated
.Reader '
A narrow chain of sandy islands, more than one hundred e Atlantic

o
i i Ocean
GRADES 1_6 miles long, make up the Outer Banks. The Atlantic Ocean <
N

borders the islands to the east, and shallow lagoons,

or sounds, line the shores of the islands to the west.

There are five major islands that make up the Outer Banks—
Bodie, Roanoke, Hatteras, Colington, and Ocracoke—and
several smaller ones.

A map of the Outer Banks
of North Carolina

Five major rivers flow into the sounds from mainland North
Carolina. There are seven sounds: Albemarle, Pamlico,
Currituck, Croatan, Roanoke, Bogue, and Core.

+ The islands of the Outer
¢ Banks are called barrier
* islands. They form

* asandy barrier that

: protects the mainland

: coast from waves, wind,
* and powerful ocean

* storms. Barrier islands

* shift over time. A look

i at the geologic history
* of the Outer Banks

! explains how and
* why this happens.

Graphic Organizer and Questions

el e . Explain how the geography and weather of the Outer

Wildife Refuge 27 Native Americans 12, 13-15 Banks have affected the area's history.
Atlantic Ocean 6, 10, 14, 18, 26

Ocracoke Island 6, 16, 17, 18 . Complete the idea web to show why the Outer Banks is a
barrier islands 6 Ocracoke Lighthouse 18 popular tourist destination today.

birds 27, 28, 30

black bear 27
Blackbeard 16-17, 30
Bodie Island 6, 10, 22, 28
bridges 23

Cape Hatteras Lighthouse 20

N

Pea Island lifesaving crew 21
Pea Island National

Wildlife Refuge 27, 28
pirates 4, 16-17

red wolf 27
rivers 6,9

Cape Hatteras
National Seashore 24 (el ol & Eka/ A popular tourist destination
Colington Island 6 s;réd quunes 8,9, 11,24, 25,27, because peaple can
glaciers 8,9 o tundes 28
Hatteras Island 6, 12, 15 Shell Castle Island 18
hurricanes 11, 21 shipwrecks 18, 29
lco Age 8 sounds 6,8
N sports 29, 30
islands 6,9, 10,11, 23 R
Jockey's Ridge . a
State Park 28, 29 :f:;f'g g 5 3. Why is nature preservation an important concern in the
g ' Outer Banks?
KiityHanki22 Vespucci, Amerigo 12
lighthouses 18-20 o B.OO DD 4. Does your state have a widely recognized landmark?
lost colony 4, 13-15 whales 26 Describe what it is, where it is located, and why it is so
mainland 6, 8, 9, 10, 23 White, John 13-15 well known.
marshes 8, 26, 27 wildife 24, 26-28
Wright brothers 22

Practice Real World Reading!

This multi-genre collection prepares students to analyze and interpret diverse fiction and nonfiction
materials encountered outside the classroom.
e Cross-curricular topics build content-area knowledge
* Nonfiction readers incorporate features such as indexes, glossaries, tables of content, and captions
* High-inferest topics, colorful illustrations, and captivating photographs engage students

See page 11 for Comprehension Library information!

Literacy and Intervention




